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ABSTRACT 

 

GONZALES, LALAINE V. BUILDING A CULTURE OF RESEARCH THROUGH 
PROJECT TACTIC (TEACHING ACTION RESEARCH THROUGH 
INSTRUCTION AND COMPREHENSIVE TRAINING) 

 

Date of TA: May 15, 2025 

The purpose of the study was to document the responses of the teacher-

participants in the implementation of Project TACTIC, as well as evaluated how 

the project help to build a culture of research at Gigmoto Rural Development High 

School. Specifically, this study answers the following questions: 1) How do the 

participants assess the effectiveness of Project TACTIC in terms of: a. Program 

Management, b. Attainment of Objectives, c. Delivery of Content, d. Provision of 

Support Materials, e. Project Management, f. Training Venue and g. Meals. 2) 

What are the issues and concerns in the implementation of Project TACTIC as 

perceived by the participants and facilitators? 3) What are the outputs of Project 

TACTIC to help build a culture of research in Gigmoto Rural Development High 

School? 4) What sustainability plan can be offered to improve the future 

implementation of the project? 

This study utilized a mixed method research design. The quantitative part 

of the study assessed the effectiveness of project TACTIC about program 

implementation. The qualitative part of the study explored the issues and concerns 

in the implementation of Project TACTIC as perceived by the participants and 

facilitators and the narratives on how the project help to build a culture of research 

at Gigmoto Rural Development High School.  
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The participants of this study were 22 Junior High School Teachers and 8 

Senior High School Teachers, a total of 30 actual participants.  

The following were the findings of this study: 1) In terms of the effectiveness 

of Project TACTIC, Program Management received strong approval with TWM of 

3.74 for being well-structured and effectively delivered. Attainment of Objectives 

received high TWM of 3.78, with clear and generally achieved goals. Content 

Delivery was also rated positively with TWM of 3.73, though session activities and 

participation encouragement scored slightly lower. Support Materials were also 

well-received with TWM of 3.71. The Program Management Team also rated 

positively with TWM of 3.78 for their professionalism. Training Venue was 

positively reviewed having received 3.675 TWM, especially for lighting and 

ventilation, though space and soundproofing were noted as areas for 

improvement. Meals received the lowest rating with TWM of 3.345, with 

suggestions to enhance quality and variety despite acceptable quantity and 

healthiness. 2) In terms of the issues and concerns in the implementation of Project 

TACTIC as perceived by the participants and facilitators, the leading theme for 

participant’s responses is “time constraints” while in facilitators is “time 

management” Both participants and facilitators consistently identified this as a 

major concern affecting the smooth implementation of Project TACTIC. The 

perspective of the facilitators aligns closely with the participants’ feedback, where 

time constraints were the most frequently mentioned issue. Teachers reported 

overlapping responsibilities such as teaching loads, multitasking during school 

events, and completing end-of-year paperwork, all of which limited their capacity 
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to fully engage with action research activities. 3)  Regarding the outputs of project 

TACTIC that helped build a culture of research, “Improved research skills” is the 

leading theme, under this are the codes “first – time exposure to research”, 

“understanding research processes”, and “learning to formulate questions, analyze 

data, and present findings.” Several participants claimed that this is their first time 

in this kind of training. Other themes that surfaced are, “professional growth and 

teacher empowerment”, “motivation and interest in research”, “action research as 

a practical tool”, “collaboration and peer support”, “institutional support and 

sustainability”, “positive perception of training” and “improved teaching practices”. 

4) Based from the findings of the study, the following sustainability plan were 

offered: a) for on – going learning, continue research training for teachers with 

participant-led sharing, hands-on sessions, and follow-up mentoring. Establish a 

school-based research mentoring team, conduct refresher and tiered training, and 

align training with the academic calendar. b) for time and resources, allocate a 

“Research Hour” with no teaching load in the class program, explore income-

generating projects to fund research, and incorporate findings into school 

improvement plans. c) for school support, create a School Research Committee 

for oversight and coordination and promote interdisciplinary research groups. d) 

for building a culture of research, organize semi – annually research sharing 

sessions, recognize outputs through awards, and promote action research as a 

tool for teacher development. 

Recommendations were offered to schools for adoption and improvement 

of the project and to future researchers to conduct studies on the gaps of this study.  
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I. Context and Rationale 

 The Philippine government has made a commitment to enhance the quality 

of education through legislation such as the RA 9155 also known, Governance of 

Basic Education Act of 2001, which mandates the Department of Education 

(DepEd) to deliver relevant and high-quality education by conducting national 

educational research and studies to inform necessary reforms and policy 

development (Department of Education, 2001). 

In support of this mandate, DepEd actively encourages teachers nationwide 

to engage in research endeavors. This encouragement is evident in DepEd Order 

No. 39, s. 2016, which outlines the adoption of the Basic Education Research 

Agenda (BERA). The BERA aims to generate new knowledge on pertinent issues 

in education and emphasizes collaboration, truthful dissemination, and peer 

evaluation (Department of Education, 2016). 

 Furthermore, to strengthen, continue and promote the culture of research 

in the department, the research management guidelines (RMG) were instituted 

under the DepEd Order No. 16 s. 2017. This framework aims to enhance funding 

mechanisms and strengthen the connection between research and the educational 

process by promoting the dissemination, utilization, and advocacy of research 

findings (Department of Education, 2017). These management guidelines also 

outline policies governing the process for eligible DepEd personnel to access 

research funds. 

 These efforts have significantly strengthened the culture of research within 

the Department of Education, supporting a wide range of action and fundamental 



2 
 

research projects across the country. As part of its dedication to achieving its 

objectives and fostering increased involvement of educators in research, DepEd 

also introduced DepEd Order No. 14, series 2022, which established E-Saliksik: 

The DepEd Research Portal. This platform serves as the central repository for 

completed research funded through the Basic Education Research Fund (BERF) 

and includes studies conducted by DepEd partners in education, authorized with 

proper permissions. E-Saliksik aims to improve access to educational research 

and further cultivate a research-oriented environment within DepEd (Department 

of Education, 2022). 

In response with these departmental initiatives, DepEd Region V Bicol 

conducts quarterly regional REBUZZ sessions, which stand for Research Buzz 

Sessions. These sessions enable BERF grantees to present their research 

findings, providing evidence-based information crucial for decision-making in 

various educational reforms and initiatives. REBUZZ is integral to addressing 

learning gaps in basic education, aligning with broader departmental goals. 

 Aligned to these regional initiatives, the Schools Division Office of 

Catanduanes also encourages teachers to submit proposals for action and basic 

research to the Schools Division Research Committee. These proposals undergo 

review for endorsement to the Regional Office, which facilitates research funding. 

This initiative is exemplified in Division Memorandum No. 559 s, 2021, issued by 

the Schools Division Office, which outlines the adoption of the Division Research 

Management Guidelines. Aligned with DepEd's Research Management 

Guidelines (RMG) under DO 16, s. 2017, and related policies, these guidelines 
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provide templates aimed at facilitating research initiatives within the division. This 

proactive approach by the division empowers teachers to actively pursue their 

research endeavors with robust support from the Schools Division Office 

(Department of Education, 2021). 

However, despite these efforts, it is notable that Gigmoto Rural 

Development High School has reported zero submission of educational research 

as reflected in the Basic Education Information System (BEIS) of the school for the 

past three years. The main reason identified is that teachers have limited 

knowledge in research writing. They are doing many interventions to address 

problems met inside the classroom but failed to document them as their action 

research. They also initiate different programs and activities in school that 

promotes students learning but also failed to document them as their innovation. 

In response to this gap, the proponent, as the Head Teacher of the school, 

has implemented the Project TACTIC (Teaching Action Research through 

Instruction and Comprehensive Training). It aims to promote collaborative action 

research and innovation in classrooms. Through TACTIC, teachers had the 

opportunity to share technical knowledge, provide mutual support, and empower 

each other to enhance teaching practices. 

Knowledge sharing plays a critical role in advancing professional 

development within the educational sector, a principle underscored by DepEd 

Order No. 35, Series of 2016. This directive introduces the Learning Action Cell 

(LAC) policy as part of the K to 12 Basic Education Program's strategy for 

continuous professional growth in schools. The LAC policy aims to improve 
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teaching and learning outcomes through collaborative learning among educators, 

reflecting DepEd's commitment to lifelong learning and the ongoing enhancement 

of teachers' skills and effectiveness in their careers (Department of Education, 

2016). 

In response also to the need for increased action research submissions, the 

proponent implemented Project TACTIC (Teaching Action Research through 

Instruction and Comprehensive Training). This initiative aims to instill a culture of 

research and innovation among faculty members, aligning closely with DepEd's 

dedication to continually improving education. By equipping teachers with the 

necessary skills and knowledge to conduct action research effectively, TACTIC 

seeks to empower educators to identify and implement evidence-based 

interventions that enhance student learning outcomes. 

The general objectives of this study are twofold: first, to enhance teachers' 

proficiency in conducting action research; and second, to foster a collaborative 

community of practice that promotes ongoing professional development and 

research inquiry among faculty members. This approach not only supports 

DepEd's goals of improving educational practices but also emphasizes the 

transformative impact of research in driving positive change within the teaching 

and learning environment. 
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II. Innovation, Intervention, and Strategy 

A. Project TACTIC as an Innovation 

Project TACTIC "Teaching Action Research Through Instruction and 

Comprehensive Training “was an intervention aimed at providing teachers with the 

technical know-how in writing action research. This initiative served as an initial 

step to address the absence of action research submission and implementation by 

faculty members in the school over the past three years, as identified in the report 

reflected in the Basic Education Information System BEIS. 

The project was conceptualized through a comprehensive analysis of the 

barriers that had prevented teachers from writing and conducting action 

researches. The identified key issues included a lack of technical know-how, 

insufficient motivation and a limited supportive framework for research activities. 

Project TACTIC addressed these issues through a structured approach that 

integrated training with practical workshops and collaborative learning. 

The project was implemented as a two - day intensive training program 

designed to equip teachers with the necessary skills and knowledge to conduct 

meaningful action research. This innovation focused on two things, not only to 

provide technical guidance but also creates a supportive community that 

encourages continuous learning and collaborative practices. 

The two-day intensive training includes hands – on workshops where 

teachers practiced writing and conducting action research. These workshops are 

tailored based on a needs-analysis conducted before the program, ensuring 

relevance and effectiveness (Popham, 2011). Experts in action research lead 
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sessions, and provided valuable insights and guidance. Their involvement ensures 

that teachers receive high-quality instruction and support (Hiebert et al., 2002). 

Prior to the training, a needs-based analysis done to identify specific areas where 

teachers require support. This approach ensured the alignment of the content of 

the training with the actual needs of the faculty, thereby increasing the programs 

impact and relevance (Guskey, 2003). 

 The specific objectives of this project are as follows: (a) To equip teachers 

with the knowledge and skills required to write action research, (b) To encourage 

teachers to identify areas for improvement within their own teaching practices and 

implement evidence-based interventions to enhance students' learning outcomes, 

(c) To establish a supportive community of practice where teachers can 

collaborate, share, and work together through writing action research, (d) To foster 

a culture of research and inquiry among faculty members, and to promote ongoing 

professional development and reflective practice. 

Table 1 presents the training matrix of the Project TACTIC. 

Table 1 
 

Training Matrix 
 

Day/ Time Time 
Duration 

Activity/Topic Speaker/Facilitator 

Day 1 

MORNING SESSION 

7:30 – 8:00 30 minutes REGISTRATION Teachers 

8:00 – 9:00 60 minutes Opening Program Teachers 

9:00 – 10:00 60 minutes Your Roadmap to Research: 
Understanding Deped Order No. 16 

series 2017 

Invited Speakers 

10:00 – 11:30 90 Minutes Understanding the Difference of 
Basic Research and Action 

Research in Education 

Invited Speakers 
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AFTERNOON SESSION 

1:00 – 2:00 60 minutes Classroom Action Research for 
Effective Teaching 

Invited Speakers 

2:00 – 3:00 60 minutes Data Collection Techniques for 
Classroom Research 

Invited Speakers 

3:00 – 4:00 60 minutes Data Analysis and Interpretation in 
Action Research 

Invited Speakers 

4:00 – 5:00 60 minutes Implementing Action Plans: Turning 
Research into Practice 

Invited Speakers 

Day 2 

MORNING 

7:30 – 8:00 30 minutes ATTENDANCE Teachers 

8:00 – 9:00 60 minutes MOL Teachers 

9:00 – 10:00 150 
minutes 

Sharing of Best Practices and 
Effective Teaching Strategies by 

learning Areas 

Teachers 

10:00 – 11:30 

AFTERNOON 

1:00 – 2:00 60 minutes Identifying Classroom Issues and 
challenges faced by the teachers 

Resource Speaker 

2:00 – 3:00 120 
minutes 

 

Hands on Activity: Designing a 
Classroom Action Research Project 

Resource Speaker 

3:00 – 4:00 

4:00 – 5:00 60 minutes Closing Program  

 

B. Project TACTIC as an Intervention 

This project also aimed to enhance the teaching and learning process within 

the classroom through several key strategies.  

First, it sought to improve teachers' technical skills in writing action 

research. By focusing on action research methodology and writing, Project 

TACTIC addressed the existing gap in technical knowledge among educators. 

Teachers learned how to design, conduct, and report on action research, which 

may lead to evidence-based improvements in their teaching practices (Cochran-

Smith & Lytle, 2009).  

Second, the project emphasized the implementation of evidence-based 

interventions. Through action research, teachers can identify specific areas for 

improvement in their instructional practices and apply targeted interventions. This 
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approach not only refines their teaching strategies but also contributes to better 

student learning outcomes (Stringer, 2013). 

Third, Project TACTIC fostered collaborative learning by creating a 

community of practice. This environment enabled teachers to collaborate and 

share insights, enhancing collective knowledge and practice. 

Lastly, the project promoted continuous professional development by 

embedding action research into the school culture. This integration encouraged 

teachers to engage in reflective practice and ongoing improvement, leading to 

sustained enhancements in teaching quality (Darling-Hammond et al., 2017). 

 

C. Project TACTIC as a Strategy 

The implementation of Project TACTIC employed the following strategies: 

1. A thorough needs analysis was conducted to tailor the training content to 

the specific needs of the teachers. This ensured that the program addressed the 

most pertinent issues related to action research (Smith & O'Donnell, 2008). 

2. Workshops were designed to be interactive and practical, allowing 

teachers to engage in hands-on activities and receive real-time feedback. This 

approach facilitated better understanding and application of action research 

principles (Kaufman & Schunn, 2015). 

3. Experienced resource speakers were invited to provide in-depth 

knowledge and practical examples of successful action research. Their expertise 

added credibility to the training and offered valuable learning experiences (Garet 

et al., 2001). 
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4. A platform for ongoing collaboration and support among teachers was 

created. Regular meetings and peer discussions were facilitated to maintain 

momentum from the initial training and support continuous improvement. 

Professional learning communities (PLCs) were encouraged to have a dynamic 

exchanges and sustained professional growth (Dufour, Dufour, Eaker, & Many, 

2016; Hord, 2020). 

5. A follow-up plan was implemented to provide additional support and 

resources as teachers began to apply action research in their classrooms. This 

included mentoring, online forums, and additional workshops (Desimone, 2009). 

 

III. Action Research Questions 

This study documents the responses of the teacher-participants in the 

implementation of Project TACTIC, as well as evaluated how the project help to 

build a culture of research at Gigmoto Rural Development High School. 

Specifically, this study answers the following questions: 

1. How do the participants assess the effectiveness of Project TACTIC in 

terms of: 

 a. Program management 

 b. Attainment of objectives 

 c. Delivery of content 

 d. Provision of support materials 

 e. Program management team 

 f. Training venue 
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 g. Meals 

2. What are the issues and concerns in the implementation of Project TACTIC 

as perceived by the participants and facilitators? 

3. What are the outputs of Project TACTIC to help build a culture of research 

in Gigmoto Rural Development High School? 

4. What sustainability plan can be offered to improve the future implementation 

of the project? 

 

IV. Action Research Methods 

a. Participants and/or Other Sources of Data and Information 

 This study utilized a mixed method research design. The quantitative part 

of the study assessed the effectiveness of project TACTIC about program 

implementation. The qualitative part of the study explored the issues and concerns 

in the implementation of Project TACTIC as perceived by the participants and 

facilitators and the narratives on how the project help to build a culture of research 

at Gigmoto Rural Development High School. 

The expected participants of this study were the Junior High School and 

Senior High School teachers of Gigmoto Rural Development High School which 

consist of 25 JHS Teachers and 9 Senior High School teachers. The total number 

of expected participants were 34, but due to health related issues and scheduling 

conflicts with other training programs, the actual number of participants were 

reduced to 30. 
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 The main sources of data in this study came from the survey questionnaire 

provided by the researcher and the responses of the participants during the 

focused group discussions, which were guided by semi – structured interview 

questionnaires. 

Table 2 presents the actual profile of the participants of this study. 

Table 2 

Profile of the Participants 

Department Position Sex 

T1 T2 T3 MT1 SST1 Male Female 

Junior High 
School  

(22) 

0 8 14 0 0 7 15 

Senior High 
School 

(8) 

4 2 0 0 2 6 2 

Total: 4 10 14 0 2 13 17 

 

b. Data Gathering Methods 

The entire research study used mixed method. For the quantitative part, to 

assess the effectiveness of Project TACTIC in terms of program implementation, 

a survey questionnaire adopted from Department of Education, National Educators 

Academy of the Philippines was utilized. The program was evaluated by the 

participants from Day 1 and Day 2 using the said tool. The participant’s responses 

in each item per indicators were tallied per day, and the weighted mean of all the 

responses were identified and finally, the total weighted mean for days 1 and 2 

were calculated and interpreted using the scale presented in table 3.  
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Table 3 

Scale and Verbal Interpretation of the Weighted Mean 

 

 

 

For the qualitative part, an interview guide questions were developed by the 

researcher to gauge the participants' perception of the issues and concerns in the 

implementation of Project TACTIC and to document the narratives on how the 

project helped build a culture of research at Gigmoto Rural Development High 

School. To ensure the validity and reliability of the semi-structured interview guide, 

these instruments were submitted for review to the School Principal and the Public 

Schools District Supervisor for evaluation and approval. Also the PowerPoint 

presentations and materials used for the two days training program was validated 

and quality assured by the District Professional Development Committee (DiPDC).  

Prior to the implementation of Project TACTIC and the data gathering 

process, the researcher sought and obtained permission from the Schools Division 

Superintendent, the Public Schools District Supervisor, and the School Principal 

of Gigmoto Rural Development High School. 

After the training, a Focus Group Discussion (FGD) was conducted by the 

researcher to identify the issues and concerns related to the implementation of 

Project TACTIC, as perceived by the participants and facilitators. The discussion 

also aimed to determine the project’s outputs in building a culture of research at 

Scale Verbal Interpretation 

1.00 – 1.74 Strongly Disagree 

1.75 – 2.49 Disagree 

2.50 – 3.24 Agree 

3.25 – 4.00 Strongly Agree 
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the school and to gather recommendations for sustainability plans to improve 

future implementations. 

After the interviews, the researcher conducted a thematic analysis of the 

interview responses. The researcher followed the six-phase guide developed by 

Braun and Clarke (2006), as explained by Maguire and Delahunt (2017) as 

presented in Table 4. 

Table 4 

Six Phases of Conducting Thematic Analysis 

Step 1 Becoming Familiar with the data 

Step 2 Generate initial codes 

Step 3 Search for themes, 

Step 4 Review themes, 

Step 5 Define themes,  

Step 6 Write - up 

 

The first step of the thematic analysis is familiarizing the entire body of data 

by reading and re – reading the transcripts. At this stage, it is important to make 

useful notes and jot down early impressions. The researcher began by reading 

through all the interview transcripts multiple times, taking notes and highlighting 

initial thoughts and patterns. 

The next step is generating initial codes, which involved organizing the data 

into meaningful groups. Rather than starting with a fixed set of codes, the 

researcher used open coding—creating and adjusting codes as the analysis 

progressed, always guided by the study’s research questions. 

This step was followed by searching for themes. After coding, the 

researcher looked for patterns across the data that spoke to larger themes—
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recurring ideas, issues, or insights that captured important aspects of the 

participants' experiences. 

The researcher then refined the themes, checking if they made sense and 

were truly supported by the data. Questions such as “Are these really separate 

themes?” and “Is there enough data to support this theme?” helped in shaping 

clear, coherent categories. 

Each theme was then carefully defined to ensure its meaning was clear and 

distinct. The goal at this stage was to capture the core idea or “essence” of each 

theme, as suggested by Braun and Clarke. 

Finally, the themes were woven into a narrative that told the story of Project 

TACTIC's implementation, complete with supporting quotes and insights from the 

participants. This narrative formed the basis of the findings and was linked back to 

the research objectives and broader literature. 

 

VIII. Discussion of the Results and Reflection 

This part contains the presentation of data gathered from the 

implementation of project TACTIC, analysis of results of the statistical tools used, 

discussion of the results and interpretation of findings of the study. 

1. Effectiveness of Project TACTIC as assessed by the Participants 

Table 5 reflects the overall of effectiveness of Project TACTIC in terms of 

(a) Program management (b) Attainment of objectives (c) Delivery of content (d) 

Provision of support materials (e) Program management team (f) Training venue 

(g) Meals as evaluated by the teacher participants. 
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Table 5 

Effectiveness of Project TACTIC as assessed by the Participants 

INDICATORS DAY 1 DAY 2 TWM VI 

a. Program Management 

Training Program Was Delivered As Planned. 3.7 3.8 3.75 SA 

Training Program Was Managed Efficiently. 3.67 3.7 3.685 SA 

Training Program Was Well – Structured. 3.77 3.8 3.785 SA 

Total: 3.71 3.77 3.74 SA 

b. Attainment of Objectives 

Program Objectives Were Clearly Presented. 3.83 3.93 3.88 SA 

Program Objectives Were Attained. 3.73 3.8 3.765 SA 

Total: 3.78 3.87 3.778 SA 

c. Delivery of Content     

Program Content Was Appropriated To 
Trainees Roles And Responsibilities 

3.7 3.87 3.785 SA 

Content Delivered Was Based On 
Authoritative And Reliable Sources. 

3.73 3.77 3.75 SA 

Session Activities Were Effective In 
Generating Learning. 

3.47 3.8 3.635 SA 

Adult Learning Methodologies Were Used. 3.7 3.87 3.785 SA 

Program Followed A Logical Order/Structure. 3.63 3.8 3.715 SA 

Contribution Of All Trainees Were 
Encouraged. 

3.73 3.7 3.715 SA 

Total: 3.66 3.80 3.73 SA 

d. Provision of Support Materials 

Appropriate To Trainee’s Needs 3.67 3.73 3.7 SA 

Adequate 3.63 3.87 3.75 SA 

Give On Time 3.57 3.8 3.685 SA 

Total: 3.62 3.8 3.71 SA 

e. Program Management Team 

Available When Needed. 3.63 3.7 3.665 SA 

Courteous 3.9 3.83 3.865 SA 

Efficient 3.83 3.83 3.83 SA 

Responsive To Participants’ Needs 3.7 3.8 3.75 SA 

Total: 3.765 3.79 3.778 SA 

f. Training Venue 

Well Lighted 3.73 3.73 3.73 SA 

Well Ventilated 3.67 3.8 3.735 SA 

With Sufficient Space 3.53 3.73 3.63 SA 

Adequate Soundproofing 3.57 3.73 3.65 SA 

Availability Of Equipment 3.6 3.73 3.665 SA 

Serviceability Of Equipment 3.57 3.73 3.65 SA 

Total: 3.61 3.74 3.675 SA 

g. Meals 

Satisfactory Quality 3.13 3.53 3.33 SA 
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Sufficient Quantity 3.27 3.6 3.435 SA 

Generally Healthy 3.1 3.6 3.35 SA 

Sufficient Variety  3.03 3.5 3.265 SA 

Total: 3.13 3.56 3.345 SA 

Legend: TWM – Total Weighted Mean 
  VI – Verbal Interpretation 
 

In terms of Program Management, participants were highly satisfied, with 

ratings consistently in the Strongly Agree (SA) range. The program was given high 

rating for being well-structured and delivered as planned, achieving an overall 

score of 3.74. However, there were slight operational challenges, as indicated by 

the slightly lower score for efficient management, suggesting room for 

improvement in some areas. 

Regarding the Attainment of Objectives, the program was also well-

received, with an average score of 3.78. Participants felt that the program's 

objectives were clearly presented and generally attained. While the objectives 

were clearly articulated, there was a small gap between the clarity of the objectives 

and their complete attainment, indicating a slight opportunity for improvement in 

fully meeting all goals. 

The Delivery of Content was another area that received positive ratings, 

with an overall score of 3.73. Participants appreciated the relevance of the content 

to their roles and the use of adult learning methodologies. However, the 

effectiveness of session activities in generating learning was rated slightly lower, 

along with the level of encouragement for active participation. These aspects 

suggest that there could be room for improvement in engaging participants more 

effectively. 
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For the Provision of Support Materials, the ratings were similarly favorable, 

with an overall TWM of 3.71. The materials provided were considered appropriate 

and adequate, and participants were satisfied with the timing of materials. 

Nonetheless, there is some potential to better tailor the materials to specific trainee 

needs to increase their relevance and impact. 

The Program Management Team received high praise, with a rating of 3.78. 

The team was commended for being courteous, efficient, and responsive to 

participants’ needs. Although they were generally seen as available when needed, 

there is still room for improvement in ensuring their availability during critical 

moments. 

The Training Venue was positively evaluated, achieving a TWM of 3.675. 

The lighting and ventilation were highlighted as particularly effective in creating a 

comfortable learning environment. However, there were concerns about the 

availability of space and soundproofing, suggesting that these elements could be 

enhanced to further improve the training experience. 

The Meals received the lowest ratings, with an average TWM of 3.345. 

While the quantity and healthiness of the meals were satisfactory, participants 

expressed the need for improvements in quality and variety. Addressing these 

issues would likely enhance participants' overall satisfaction with the program. 

In conclusion, Project TACTIC was generally well-received, with the highest 

ratings given for the attainment of objectives and the performance of the program 

management team. Program management and content delivery also received 

positive evaluations. While support materials and the training venue were viewed 
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favorably, some areas for improvement were identified. Meals, in particular, 

emerged as a key area needing enhancement, especially regarding variety and 

quality. 

 

2. Issues and concerns in the implementation of Project TACTIC as 
perceived by the participants and facilitators. 
 
 This part explored the issues and concerns in the implementation of Project 

TACTIC as perceived by the participants and facilitators. Table 6 presents the 

summary of responses of the participants and table 7 presents the summary of the 

responses of the facilitators during the interview. 

 

Table 6 

Issues and Concerns in the implementation of Project TACTIC Drawn from the 
Responses of the Participants 

 
Themes Codes Descriptions 

Time 
constraints 

Lack of time due to teaching load  
End-of-year paperwork  
Multitasking  
Delays in training 

Refers to the lack of available time for 
teachers to engage in training or conduct 
action research due to competing 
responsibilities. 

Inadequate 
Training and 
Teacher 
Readiness 

Limited research background  
First-time exposure to action 
research  
Need for more support  

Refers to the gap in teacher preparation and 
confidence, especially in understanding and 
applying action research methods. 

Resource 
Limitations 

Poor internet connection  
Financial constraints  

Represents the financial resources, internet 
connectivity and general school support  that 
limit teachers’ full participation in the project. 

Program 
Structure 
and Delivery 
Issues 

Short training duration  
Intensive topics  
Rushed sessions 

 
Refers to the way the training was planned 
and delivered. 

Collaboration 
and Peer 
Interaction 

Limited group activities  
Isolation by area 

Refers to the opportunities for teachers to 
work together and share ideas. 

No issues 
reported 

Positive feedback  
No major problems encountered 

Reflects feedback from participants who did 
not experience significant challenges and 
were generally satisfied with the project. 
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 During the interview and focused group discussions, among the leading 

theme is “time constraints”, under this is “lack of time due to teaching load”, “end 

– of – year paper work”, “multi – tasking” and “delays in training”. One participant 

shared, “Madalas kasi, ma’am, kulang ang oras namin para gumawa ng action 

research, lalo na’t kasabay ito ng mga regular na gawain namin, lalo na sa 

pagtuturo.” (“It’s often the case, ma’am, that we don’t have enough time to do 

action research, especially since it coincides with our regular duties, particularly 

teaching.”) 

Additionally, many teachers noted that the timing of the training, coinciding 

with the end-of-year paperwork, further divided their focus and made it harder to 

engage fully in the activities. One participant even suggested, “Mas maganda sana 

mam if ginawa natin itong training at the beginning of the school year para diretso 

kami agad sa paggawa ng action research proposal at fresh pa saamin.” (“It would 

have been better if we had done this training at the beginning of the school year 

so that we could go straight to making our action research proposal while 

everything is still fresh to us.”) 

Moreover, teachers were involved in multitasking, especially during the end-

of-year preparations. As one participant explained, “Mam pasensya na po, 

kailangan naming mag multi-tasking kasi po madali na ang competition, kailangan 

lang po naming saglit lumabas paminsan-minsan para emonitor po yung practice 

ng mga bata.” (“Ma’am, sorry po, we need to multitask because the competition is 

approaching quickly. We just need to step out occasionally to monitor the students' 

practice.”) 



20 
 

In terms of “Inadequate training and teacher readiness”. Several 

participants reported a lack of prior experience with action research. One 

participant stated, “Wala kasi kaming prior experience mam sa paggawa - first time 

po naming gumawa ng research kung sakali.” (“We don’t have any prior 

experience, ma’am—this would be our first time doing research if ever.”) Another 

one stated “hindi namin kasi alam dati kung paano mag – uumpisa; ito yung first 

exposure namin sa training na talagang focus sa action research”.  (“We didn’t 

know before how to get started; this is our first exposure to a training that really 

focuses on action research.”) Additionally, many teachers expressed that they 

needed more guidance in conducting research. One said, “although marami akong 

natutunan, ma’am sa training na ito, gusto ko pa ng ganitong avenue para matuto 

at kailangan pa namin ng guidance.” (“Although I learned a lot from this training, 

ma’am, I still want more opportunities like this to learn, and we still need 

guidance.”) 

“Resources limitations” was also one of the issues and concerns. One 

common challenge was “poor internet connection”. As one participant shared, 

“Yung pagkawala ng internet connection, isa talaga 'yun sa mga naging issue 

habang nagte-training kami.” (“The loss of internet connection was really one of 

the issues during the training.”) Furthermore, “financial constraints” were also a 

concern, with one participant saying, “Iniisip naming yung budget, ma’am, kung 

gagawa kami ng research, dagdag sa gastusin.” (“We are thinking of the budget, 

ma’am, if we were to conduct research, it would add to our expenses.”) 
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Participants also mentioned “program structure and delivery issues” 

including “short training duration”, “intensive topics”, and “rushed sessions”. One 

teacher expressed, “Mas maganda sana, ma’am, kung mas mahaba pa ang oras 

para sa pagtalakay ng data gathering at data analysis, pati na rin sa hands-on 

activity.” (“It would have been better, ma’am, if there were more time to discuss 

data gathering and data analysis, as well as the hands-on activity.”) As agreed by 

one participant who added “May mga topic ma’am na kulang talaga sa oras, mas 

maganda kung nabigyan ng mahabang oras” ("Ma’am, there were topics really that 

lacked time; it would have been better if they were given more time.") “kulang yung 

oras sa hands – on activity” ("There wasn't enough time for the hands-on activity.") 

Another teacher participant remarked, “parang minadali yung sessions” (“It’s like 

the sessions were rushed.”) 

Among the responses that emerged in “Collaboration and Peer Interaction” 

were “limited group activities” and “isolation by area”. Teachers expressed 

concerns about limited collaboration due to group activities being organized by 

learning area. One participant stated, “Medyo naging limitado po siguro ang 

interaction sa isa’t isa dahil madalas ay nakaayos ang groupings per learning 

area.” (“The interaction among participants was somewhat limited, probably 

because the groupings were often based on learning areas.") Another teacher 

suggested, “Mas maganda siguro kung mas marami pang group work activity para 

ma-enhance pa lalo ang peer learning.” (“It would probably be better if there were 

more group work activities to further enhance peer learning.”) 
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On the other hand, there is also responses that they don’t have any issues 

and concerns regarding the implementation of the project “no issues reported” 

which has “positive feedback” and “no major problems encountered.” One 

participant even stated that "Para sa akin, ma’am, ok lang po. Wala akong naging 

problema o issue. Enjoy yung mga activities at nakakatuwa kasi marami akong 

natutunan talaga." (“For me, ma'am, it's okay. I didn't have any problems or issues. 

The activities were enjoyable, and it was fun because I really learned a lot.") 

 During the conduct of the project TACTIC, the issues and concerns of the 

facilitators were also considered. Table 7 shows the summary of responses of the 

facilitators. 

Table 7 

 Issues and Concerns Drawn from the Responses of the Facilitators 
 

Themes Codes Descriptions 

Time management  
 

Balancing teaching and 
research tasks 
Scheduling conflicts 

Time management refers to 
the challenge teachers face in 
balancing their teaching 
responsibilities with the time 
required to conduct action 
research for Project TACTIC. 

Enthusiasm and Acceptance Teacher motivation 
Varying levels of buy - in 

Enthusiasm and acceptance 
highlights the degree of 
interest and commitment from 
teachers to actively engage 
with Project TACTIC. 

Lack of funding Resource limitations 
Sustainability concerns 

Lack of funding refers to the 
financial constraints that limits 
the availability of necessary 
resources to sustain the 
Project. 

 

The leading theme that emerged is “Time Management.” Both participants 

and facilitators consistently identified this as a major concern affecting the smooth 

implementation of Project TACTIC. According to one facilitator, “There’s no major 
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concern yet, but I believe it’s time management that will be one of the factors that 

will somehow derail the smooth implementation of Project TACTIC in the future, 

especially when the teachers are now implementing their respective action 

researchers.” This perspective aligns closely with the participants’ feedback, 

where time constraints were the most frequently mentioned issue. Teachers 

reported overlapping responsibilities such as teaching loads, multitasking during 

school events, and completing end-of-year paperwork, all of which limited their 

capacity to fully engage with action research activities.  

Another facilitator mentioned “scheduling conflicts”, particularly because 

many of the trainers themselves were classroom teachers who had to balance their 

teaching schedules with training responsibilities. This triangulated data strongly 

shows the need for better coordination, workload management, and scheduling 

adjustments to ensure that both training and implementation phases of Project 

TACTIC are feasible and effective for all the persons involved. 

Another theme that surfaced is the “Enthusiasm and acceptance”, under 

this is “teacher motivation” and “Varying levels of buy – in”. Facilitators commented 

that while some teachers were highly engaged and eager to apply what they 

learned, others seemed hesitant or less committed. One facilitator shared, “May 

iba na talagang ganado at excited matuto, pero may ilan din naman na parang 

alanganin pa.” ("Some are really eager and excited to learn, but there are also a 

few who still seem hesitant.") Another facilitator remarked, “Makikita mo talaga sa 

iba na motivated sila—nagtatanong, nagta-take down ng notes.” (“You can really 

see that some are motivated — they ask questions and take down notes.")  
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However, they also acknowledged that buy-in was uneven, as expressed by one 

facilitator: “May mga guro na parang nag-aalinlangan pa, siguro dahil bago sa 

kanila ang paggawa ng action research.” (“Some teachers seem unsure, maybe 

because action research is new to them.”) This sentiment was clearly echoed by 

the participants as evident in their responses to the interview questions, several 

participants shared that this was their first exposure to action research and that 

they lacked the confidence or foundational knowledge to dive in fully. One 

participant admitted, “Wala kasi kaming prior experience, ma’am—first time po 

naming gumawa ng research kung sakali.” (“We don’t have any prior experience, 

ma’am—this would be our first time doing research if ever.”) Another added, 

“Although marami akong natutunan sa training na ito, gusto ko pa ng ganitong 

avenue para matuto at kailangan pa namin ng guidance.” (“Although I learned a 

lot from this training, I still want more opportunities like this to learn, and we still 

need guidance.”) 

Despite the hesitation expressed by some, both facilitators and participants 

acknowledged the value of the training, and several teachers reported being 

inspired and motivated. This also shows that while enthusiasm is present, it exists 

on a spectrum—some are receptive, while others still needs continued support, 

encouragement, and follow-up guidance to build confidence and maintain 

engagement in research. 

“Lack of funding” was another theme that emerged which has “resource 

limitations” and “sustainability concerns”. According to one of the facilitators, 

“another issue here is funding, mas madali sana ang pagpapalaganap ng training 
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na ganito kung may budget talaga para sa ganitong mga initiatives”. (“Another 

issue here is funding — it would be easier to expand training like this if there were 

an actual budget for these kinds of initiatives.") In terms of sustainability concerns, 

one of the facilitators mentioned “There should be a comprehensive plan para sa 

sustainability ng research sa eskwelahan, and funds of course was still involved.” 

(“There should be a comprehensive plan for the sustainability of research in the 

school, and of course, funding is still involved.") This aligns with the participants' 

indirect reflections—while they may not have explicitly used the term 

"sustainability," their need for continued training and support reveals the same 

underlying concern.  

 
3. Outputs of Project TACTIC that help build a culture of research in 
Gigmoto Rural Development High School. 
 

This part explored the outputs of Project TACTIC that help build a culture of 

research in Gigmoto RDHS. Table 8 presents the summary of responses of the 

participants during the interview. 

Table 8 

Outputs of Project TACTIC  
 

Themes Codes Descriptions 

Improve research skills and 
knowledge 

- First-time exposure to 
research 
- Understanding research 
processes 
- Learning to formulate 
questions, analyze data, and 
present findings 

Improve research skills and 
knowledge refers to the 
development of teachers’ 
foundational competencies in 
conducting action research. It 
indicates how Project TACTIC had 
helped teachers in writing action 
research. 

Professional growth and 
Teacher Empowerment 

- Boost in confidence 
- Greater self-awareness 
- Perception shift towards 
research 
- Enthusiasm and passion for 
research 

Professional growth and Teacher 
Empowerment refers on  how 
project TACTIC contributed to 
teachers’ professional 
development and how it allows 
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them realize their own potential in 
conducting research. 

Motivation and interest in 
research 

- Aroused curiosity 
- Rekindled desire to do 
research 
- Increased motivation 

Motivation and interest in research 
indicates how the project rekindled 
teachers interest and enthusiasm 
to engage in research.  

Action research as a practical 
tool 

- Research to solve 
classroom problems 
- Evidence-based teaching 
practice 

Action research as a practical tool 
refers to how the teachers view 
action research as an instrument 
that can directly improves 
classroom practice. 

Collaboration and Peer 
Support 

- Collegial sharing 
- Research proposal creation 
- Building research culture 
through collaboration 

Collaboration and support relates 
to how project TACTIC developed 
a sense of cooperation between 
peers and subordinates.  

Institutional Support and 
Sustainability 

- Ongoing guidance 
- Opportunity for continued 
development 
- Support for funding  

Institutional support and 
sustainability refers to the role of 
school administrators in providing 
continuous support in conducting 
action research. 

Positive Perception of 
Training 

- Competent trainers 
- Structured sessions 
- Relevant and practical 
content 

Positive perception of training 
refers to the participants’ 
satisfaction with the quality of the 
training, its relevance to their 
needs, and the effectiveness of its 
delivery. 

Improved Teaching Practices - Enhanced methodologies 
- Student-centered learning 
- Continuous improvement 

Improved teaching practices refers 
to how project TACTIC improved 
research engagement which will 
eventually led to better classroom 
strategies.  

 
 
 Participants have expressed their perception on the outputs of project 

TACTIC that helped build a culture of research in Gigmoto RDHS citing “Improved 

research skills” claiming “first – time exposure to research”, “understanding 

research processes”, and “learning to formulate questions, analyze data, and 

present findings.” Several participants claimed that this is their first time in this kind 

of training, one even stated “First time ko po talaga makasali sa ganitong training.” 

(“This is really my first time joining a training like this.”) “Ngayon ko lang talaga 

naintindihan nang buo kung paano gawin ang action research—mula sa paggawa 

ng tanong hanggang sa pag-aanalyze ng data.” (“It’s only now that I fully 
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understood how to conduct action research—from formulating the question to 

analyzing the data.”) 

 Under the theme “Professional Growth and Teacher Empowerment,” 

participants shared how the training helped them boost in confidence, have greater 

self – awareness, shift their perception towards research and reignite their 

enthusiasm and passion for research. One teacher said “Dati nakakakaba, kasi di 

namin alam talaga kung papano mag – uumpisa, pero dahil sa training nato naging 

confident ako na parang kaya ko naman pala” (“Before, it was really nerve-

wracking because we honestly didn’t know how to start, but because of this 

training, I became confident—I realized that I can actually do it.”). Another 

participant even added. “kaya naman pala mam”.  (“It seems I can do it, ma’am.”). 

Another teacher also shared that she thought research is very difficult “feeling ko 

kasi mam pang matalino ang action research, pero ngayon narealize ko na parte 

pala siya ng pagtuturo hindi lang para sa promotion at masters” (“I used to feel that 

action research was only for smart people, ma’am, but now I realize that it’s 

actually a part of teaching—not just for promotions or getting a master’s degree.”) 

One teacher even said “excited na akong mag action research” (“I’m excited to do 

action research.”) 

As for “Motivation and Interest in Research,” many teachers shared how the 

project renewed their desire to engage in research. One participant commented, 

“Parang nabuhay yung interes ko sa research. Noon kasi hindi namin alam kung 

papano mag – uumpisa” (“It’s like my interest in research came back to life. Before, 

we didn’t even know how to get started.”). One participant even said “Bago tong 
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training, ang mga teachers dito ma’am wala naman talagang interes sa research.” 

(“Before this training, ma’am, the teachers here didn’t really have any interest in 

research.”) The training ignited a sense of interest and motivation among teachers 

who had previously shown little enthusiasm for research. 

Regarding “research as a practical tool”, the codes identified are “research 

to solve classroom problems” and “evidence – based teaching practice.” The 

teachers began to clearly understand how research can be integrated into their 

daily teaching practice. They appreciated its relevance in addressing classroom 

challenges. As one teacher noted, “narealize ko na yung problema sa classroom, 

mas maganda solusyonan gamit ang research para yung data mo ay evidence 

based talaga” (“I realized the problem in the classroom is better solved through 

research so that your data is truly evidence-based.”) 

Under “collaboration and peer support”, participants shared how the project 

TACTIC demonstrates the importance of teamwork, mutual support and 

cooperation among colleagues. One participant stated “Nagdecide kami mam na 

gumawa ng research, mas maganda kung may kasama, may kasabay.” (“We 

decided, ma’am, to do research. It’s better if you have someone to work with, 

someone going through the same process.”) Another one added, “Nag – usap na 

kami mam, na gagawa kami” (“We already talked about it, ma’am—we’re going to 

work on it.”) This sense of peer commitment was further emphasized when one 

said, “Maganda kasi mam sa pakiramdam na may kasabay, dahil sa training na 

ito, parang may pare pareho na kaming goal at drive” (“It feels good, ma’am, to 
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have someone to go through it with. Because of this training, it feels like we all 

have the same goal and motivation.”) 

Also, the participants recognized the role of school administrators in 

maintaining research initiatives, based on their responses during discussions, the 

theme "institutional support and sustainability" surfaced, under this are “on – going 

guidance”, “opportunity for continued development” and “support for funding.” 

According to one participant, "Malaking bagay po yung tulong nyo mam as school 

head. Alam naming hindi natatapos sa training kasi may suporta pa rin galing sa 

admin.” (“Your support as the school head means a lot, ma'am. We know that the 

process doesn't end with the training because we still receive support from the 

administration.”) The project gives the teachers the assurance that they can carry 

on with their research past the training period. In terms of support for funding, one 

participant mentioned “May pondo naman pala, dahil sa training na to nalaman 

namin na may suporta naman pala in terms of fund” (“We realized through this 

training that there is indeed funding support available.”) 

 Participants also shared positive perception of the training sessions were 

“Competent trainers”, “structured sessions” and “relevant and practical content” 

were the codes that surfaced. One teacher commented “Magaling yung mga 

speakers at clear ang explanations.” ("The speakers were excellent, and their 

explanations were clear.") Another one noted “Organize ang pagkakasunod-sunod 

ng sessions at bawat topic konektado sa isa’t isa.” ("The sequence of sessions 

was organized, and each topic was connected to the next.") Other participant 

emphasized the practicality of the content “Makakatulong talaga yung nakuha 



30 
 

namin ditong learnings sa pag improve ng classroom instructions, hindi lang sya 

pang theory”. (“The learnings we gained here will really help improve our 

classroom instruction — it's not just theoretical.") 

 Lastly, the participants believed that this project could help them improve 

their teaching practices. As one participant noted, “Napansin kong after the 

training, mas naging reflective ako sa pagtuturo at sa challenges sa loob ng 

classroom” (“I noticed that after the training, I became more reflective in my 

teaching and in addressing classroom challenges.”) One participant even added 

“parang lahat nalang ng problema iniisip ko ng pwedeng gawan ng research” (“It’s 

like every problem I encounter, I now think about how I can turn it into a research 

project.”). One teacher also mentioned “Naging avenue ito mam para mas matuto 

kami at mas intindihin ang mga bata” (“This became an avenue for us to learn more 

and better understand our students.”) 

 
4. Sustainability plan offered to improve the future implementation of the 
project. 
 

This part explored the sustainability plan offered to improve the future 

implementation of the project based on the findings of the study.  

 

Table 9 

Sustainability Plan to Improve the Future Implementation of Project 
TACTIC  

 
Findings Issues/concerns Sustainability Plans 

High participation 
satisfaction with 
program delivery 
and structure 
 

Teachers appreciated 
content, trainers, and 
structure 

Maintain giving training sessions to 
teachers about research and include 
participant-led sharing sessions 
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Positive 
perception of 
training 

Gather feedback after every session for 
continuous improvement 

Training was well-
structured and 
delivered as 
planned, but with 
some operational 
concerns 

 

Intensive sessions; limited 
time for hands-on activities 

Redesign training sessions for future 
training and includes more practical and 
hands-on sessions. 

Need for 
continuous 
support post-
training 
 
Inadequate 
training and 
teachers 
readiness 

Lack of prior research 
experience; need for 
continued mentorship 
 
Lack of prior research 
experience; need for 
continued mentorship 

Provide follow-up mentoring sessions  
Establish a research mentoring team within 
the school  
Conduct refresher and tiered training 

 

Time constraints Teachers struggle to 
balance training and 
teaching duties; training 
coincides with peak 
workload 

Integrate training schedules into the 
academic calendar (preferably at the 
beginning of the school year) 
Allocate “Research Hour” with no teaching 
load in the class program 
 

Resource 
limitations 

Poor internet, financial 
constraints 

Explore possible income generating project 
with proceeds for school research projects 
 

Collaboration and 
Peer Interaction 

Limited group work; 
isolation due to subject-
based grouping 

Promote interdisciplinary research groups 
Organize semi – annually school research 
sharing sessions 

Enthusiasm and 
acceptance 

Varying levels of teacher 
motivation and engagement 

Recognize research outputs through 
awards (outstanding research award) 
Promote action research as a tool for 
teacher reflection and improvement 

Improved 
Research Skills 
and Teaching 
Practices 

Teachers showed growth in 
research skills and 
reflective practice 

Promote action research as a tool for 
teacher reflection and improvement 
Integrate findings into school improvement 
plans 

Institutional 
Support and 
Sustainability 
Concerns 

Continued guidance and 
funding needed 

Create a School Research Committee for 
oversight and coordination 
Institutionalize research as part of SIP 
(School Improvement Plan) 
Explore possible income generating project 
with proceeds for school research projects 

 

In the light of the findings revealed in this study, the following 

recommendations are offered: 

1. Increase time allotment in conducting training sessions on action 

research with emphasis on data analysis techniques and methodology. 
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2. Make sessions interactive, allowing participants ample time for practical 

engagement. 

3. Schools may adopt and/or improve the research training initiative to 

encourage conducting action research to teachers and offer them opportunity for 

professional development. 

4. Future researchers may conduct further study on how involvement in 

action research trainings influences teacher’s sense of empowerment and 

motivation along research. 

5. Future researchers may construct a model/framework for effective action 

research initiatives in schools which can guide them in implementing similar 

projects and test it in later studies.  

 
VI. Dissemination and Advocacy 
 

Introduction: 

To effectively share the findings and impact of Project TACTIC, pamphlets 

were used as the primary tool for dissemination. Designed for both print and digital 

formats, the pamphlets allowed for easy and broad distribution to key stakeholders 

particularly school heads and teachers which supports sustained advocacy for a 

culture of research in schools. 

Accomplishments: 

The researcher conceptualized, designed, and produced pamphlets 

summarizing the important findings, impact, and recommendations of Project 
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TACTIC. The pamphlet has reader-friendly language, Informative visuals and 

infographics and a layout tailored to engage both teachers and school heads. 

The digital draft was submitted to the SEPS for Research and Planning for 

review. After incorporating suggestions and final edits, the pamphlets were 

approved for dissemination. 

With approval secured, the researcher printed the pamphlets on vellum 

paper to ensure durability. A formal request for advocacy and distribution—

endorsed by the school principal—was sent to the Schools Division 

Superintendent and granted.  

Pamphlets were then distributed to: 

 Secondary school heads in Gigmoto District – with content personally 

discussed and explained to emphasize relevance and application. 

 Teachers of Gigmoto RDHS – on June 10, during the second day of Brigada 

Eskwela. Given the busy atmosphere and physical preparations, only a brief 

explanation of the content was given, while ensuring teachers were made 

aware of the key points and importance of the project. 

Challenges Encountered: 

One of the challenges faced during the dissemination of the pamphlets was 

the delayed retrieval of the approved letter request, which was only secured on 

June 9, 2025, the second day of the planned distribution. This delay was due to 

the multiple priorities associated with the preparations for Brigada Eskwela, which 

limited the researcher’s time to follow up earlier. 
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Another significant challenge was a transportation breakdown while en 

route from Virac to Gigmoto. The researcher’s vehicle encountered mechanical 

problems and had to be repaired urgently, resulting in several hours of delay. This 

setback impacted the scheduled distribution and caused further time constraints. 

Despite these challenges, the school head of Dororian NHS showed 

exceptional support by accommodating the researcher at their home after office 

hours (past 5:30 PM). The pamphlets were turned over, and the study’s content 

was explained personally. However, due to the late hour and the fact that Sicmil 

Integrated School was still an hour away, the researcher requested the Dororian 

NHS school head to relay the information and deliver the pamphlet to the school 

head of Sicmil during their MANCOM meeting on June 11. This collaborative effort 

ensured that the dissemination remained successful, even with unforeseen 

hurdles. 

Ways Forward: 

To further deepen the understanding of Project TACTIC, the researcher 

plans to incorporate a more detailed presentation and discussion of the study’s 

results and implications into upcoming LAC (Learning Action Cell) sessions and 

INSET (In-Service Training) programs. These sessions will serve as opportunities 

for teachers to engage more meaningfully with the research, allowing them to 

reflect on its outcomes.  
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Conclusion: 

Despite the logistical hurdles and time constraints faced along the way, the 

advocacy and dissemination of Project TACTIC were carried out successfully—

thanks in large part to the support, and understanding of fellow educators. 

  The pamphlets served not just as informational tools, but as a bridge to 

connect research to real issues inside the school. They helped spark 

conversations and reflection among teachers and school leaders about the value 

of action research. As the journey continues, the next steps will focus on weaving 

the study’s insights into ongoing professional learning through LAC sessions and 

INSETs—ensuring that the spirit of Project TACTIC lives on, empowering teachers 

to grow as researchers and reflective practitioners within the four corners of their 

own classrooms. 
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emanating from this proposal shall be of original content. I shall use appropriate citations 
in referencing other works from various sources. 
 
3. I understand that violation from this declaration and commitment shall be subject to 
consequences and shall be dealt with accordingly by the Department of Education. 
 
 
     
      PROPONENT: LALAINE V. GONZALES 
      
       SIGNATURE: __________________ 
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proposal may be returned to me if found out that there is conflict of interest during the 
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     PROPONENT: LALAINE V. GONZALES 
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ANNEX 4: Sample of Research Questionnaire 
 

PROGRAM EVALUATION 

 

Respondent Type:     ___Trainee       ____Trainer       ____Program Manager 

Name: ___________________________________________ Sex: __________ 

Program/Training Title: _______________________Dates: ___________________ 

 

Direction: Please assess the effectiveness of the training program according to the 

indicators below. Put a check/mark under the appropriate column. 

Indicators 
(After the conduct of the program, I 

believe that:) 

Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Program Management 

Training Program Was Delivered As 
Planned. 

    

Training Program Was Managed 
Efficiently. 

    

Training Program Was Well – 
Structured. 

    

Attainment Of Objectives 

Program Objectives Were Clearly 
Presented. 

    

Program Objectives Were Attained.     

Delivery Of Content 

Program Content Was Appropriated 
To Trainees Roles And 
Responsibilities 

    

Content Delivered Was Based On 
Authoritative And Reliable Sources. 

    

Session Activities Were Effective In 
Generating Learning. 

    

Adult Learning Methodologies Were 
Used. 

    

Program Followed A Logical 
Order/Structure. 

    

Contribution Of All Trainees Were 
Encouraged. 

    

Provision Of Support Materials 

Appropriate To Trainee’s Needs     

Adequate     

Give On Time     
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Program Management Team 

Available When Needed.     

Courteous     

Efficient     

Responsive To Participants’ Needs     

Training Venue 

Well Lighted     

Well Ventilated     

With Sufficient Space     

Adequate Soundproofing     

Availability Of Equipment     

Serviceability Of Equipment     

Meals 

Satisfactory Quality     

Sufficient Quantity     

Generally Healthy     

Sufficient Variety      

 

Please provide your honest response to each of the following questions: 

What do you consider your most significant learning from the program? 

 

 

 

 

Briefly describe what you have learned and how will it help you with your work? 

 

 

 

 

 

What changes would you suggest to improve similar programs in the future? 

 

 

 

 
Source: 
Department of Education, National Educators Academy of the Philippines 
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Part I. Respondents Profile 

 

Directions: Please fill in the necessary information below. 

 

Teachers Name (Optional): _________________   Age: _________ 

No. of years in the teaching profession: ________    Sex: __________ 

Current Position: _______________ 

Baccalaureate Degree: _________________________________ 

Major: ______________________________________________ 

Master’s Degree (If applicable): __________________________ 

Master’s Program Units Earned (If not yet graduated): ________ 

Doctoral Degree (If applicable): __________________________ 

Doctoral Program Units Earned (If not yet graduated): ________ 

 

Part II. Evaluate the implementation of Project TACTIC 

 
1. What issues or concerns have you identified in the implementation of Project 
TACTIC (Teaching Action Research Through Instruction and Comprehensive 
Training)? 
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
___________________________ 
 
2. Has Project TACTIC helped build a culture of research at Gigmoto Rural 
Development High School? Please explain your answer. 
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________ 
 
3. What sustainability plan would you suggest to improve the future implementation 
of the project? 
______________________________________________________________________________

______________________________________________________________________________
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______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

___________________________ 

Part I. Narrate your learning experiences in the conduct of Project TACTIC 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________________________________________ 
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